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Abstract

Teaching is more than just imparting knowledge, through character, behavior and genuine action, the
teacher creates a lasting impression on the student's heart and mind through this dynamic, immersive,
and well-balanced process. The noble Prophetic model (Seerah of the Prophet #) provides clear
illustrations of experiential learning in several areas including leadership, justice, family behaviour,
household duties, ablution (wudu), prayer (salah) and social etiquette. Considering current
psychological and neuroscientific theories such as Bandura's Social Learning Theory, Vygotsky's
Sociocultural Theory, Bowlby's Attachment Theory and Rogers' Authentic Teaching Model which all
support the idea that imitation, emotional connection and observation are essential components of
human learning. This study investigates the efficacy of learning by examples. The fact that experiential
learning fits in perfectly with the brain's natural learning architecture is further supported by research
from contemporary neuroscience, including results on mirror neurons, neuroplasticity, social
neuroscience, and moral neurology. As a result, the prophetic approach to education offers a
scientifically and psychologically solid paradigm for modern educational practices in addition to being
the most successful means of moral and spiritual training. This study supports the idea that learning
via action is a multifaceted, human-centered and holistic pedagogical approach that combines
character, emotion and intellect to make learning more balanced, lasting and impactful.

Key words: Experiential Learning, Prophetic Teaching Model, Social Learning Theory, Emotional
Engagement, Socio-cultural Learning
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2 Aristotle. Nicomachean Ethics. Translated by Terence Irwin. Indianapolis: Hackett
Publishing, 1999.

3 Al-Ghazali, Abii Himid Muhammad. Thya’ ‘Uliim al-Din. Quoted in Seyyed Hossein Nasr.
Science and Civilization in Islam. Cambridge, MA: Harvard University Press, 1968.

* Dewey, John. Experience and Education. New York: Macmillan, 1938.

> Bandura, Albert. Social Learning Theory. Englewood Cliffs, NJ: Prentice Hall, 1977.
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6 Rizzolatti, G., and L. Craighero. "The Mirror-Neuron System." Annual Review of Neuroscience 27 (2004):
169-192.

" Doidge, Norman. The Brain That Changes Itself. New York: Viking Penguin, 2007.

8 Doidge, Norman. The Brain That Changes Itself. New York: Viking Penguin, 2007.

 Shadmehr, Reza, and Henry H. Holcomb. Neural Correlates of Motor Memory Consolidation. Science 277
(5327), 1997: 821-825. (Note: Duplicate of journal article)

10 Piaget, Jean. The Origins of Intelligence in Children. New York: International Universities
Press, 1952.
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personal identity'3.

.,Q?e-‘at/fu/fﬁ//fc}ﬂﬂwlﬁ»uifé'ﬁfuw&ziu?‘a@/dw;f('j@@yﬁdjﬁmJ’mdv”;(:‘J
et Koo el et B S e b6t F e e S e S sdf S s e e
J!Léd/;z:9&;uzf|}|/,u&v/‘éffdﬁ'r_;m&g}]/ﬂgfﬁ’"ug-gw@,g/mlpﬁf;mcwuJa,;;m;/
_9&;/&{0"@”1w"z’;f;;;uﬂg@&&xﬁ;/

Pl Qs Qo LK PV A ii st S s s

&waf ,u’ /'J ufl ,ﬁ u.?( f c»); &/; sl .{i u” /t/u:(f s (Action-Based Leaming) J"J L (:"7 31 (Imitation) lgﬁr
%«eujLanycﬁle’Zuj‘)u}fu"Mizror Neurons "u?fuféb&b}l_‘a&/ﬂ/’u”&o@&xvm(neurological)
Flpdit g thor S Sl poSiat S §05 7 8
Lu.‘.'u?.."Wd/}’JUU!,3173‘-‘4&/};}?"u”(/u@‘l;L"}gjy/;ldjtfzi;/,@%&lk}?/éd/; (Neural Synchronization)
Jigrzr & L L5 7 S oo 4o P 232 N g (s obesl Gloe 5 f Qi 2o
4U;/A>.£.Uz.5’t/£0!/:! Giacomo Rizzolatti uﬁépd/;l990_98/"245&@@/;1J’;/(Neural Mechanism) (/K_f
szroruﬁ‘?g_&f)affw;f/,uch‘_t/‘)jéﬁy’m_gwLnJ}’;:s,m’y’ugm{fg;}ga uuuéogj
Rizzolatti & Craighero - LlaLQuf inferior parietal lobe 3\ premotor cortex f o~ éL)&UI’)u,{ Lj‘{'-&foJ/NeUI‘OHS
:0br £(2004)

' Vygotsky, L. S. Mind in Society: The Development of Higher Psychological Processes.
Cambridge, MA: Harvard University Press, 1978.

12 Freud, Sigmund. The Ego and the Id. London: Hogarth Press, 1923.

13 Erikson, Erik H. Identity: Youth and Crisis. New York: W. W. Norton & Company, 1968.
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“Mirror neurons allow us to learn through imitation, understanding actions, and even feeling
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empathy.
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4Rizzolatti, Giacomo, and Laila Craighero. 2004. “The Mirror-Neuron System.” Annual
Review of Neuroscience 27: 169—192.

15 JTacoboni, M. (2009). Mirroring People: The New Science of How We Connect with Others.
New York: Picador. (p. 43)
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"Most human behaviour is learned observationally through modelling: from observing others,
one forms an idea of how new behaviours are performed.**"
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22 Albert Bandura, Social Learning Theory (Englewood Cliffs, NJ: Prentice Hall, 1977), 22.
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> £ Human Learning .’«L:'/JOrmrod (2016)

" learning is not limited to listening or reading; when a learner observes a model performing
an action, they not only understand it more deeply but also try to apply it in real life.*"
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“Learning would be exceedingly laborious, not to mention hazardous, if people had to rely

solely on the effects of their own actions to inform them what to do. Fortunately, most human

behaviour is learned observationally through modelling?*.”

Bl S eolos§ 1 e $u P ok I et Bt 3 S s T o peeE
children learn behaviours such as aggression, prosocial actions, and gender roles by observing

others. This highlights the critical role of observation and modelling in early personality
development.?
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“Observational learning allows learners to acquire new behaviours rapidly and efficiently,
especially when the model is perceived as competent, powerful, or similar to the observer.”
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2 Jeanne Ellis Ormrod, Human Learning, 7th ed. (Boston: Pearson, 2016)

24 Albert Bandura, Social Foundations of Thought and Action: A Social Cognitive Theory
(Englewood Cliffs, NJ: Prentice-Hall, 1986)

25 Paul H. Miller, Theories of Developmental Psychology, 5th ed. (New York: Worth
Publishers, 2010)¢
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"Learning is the conversion of information to knowledge through the engagement of all brain
regions — sensory input, integration, decision-making, and action."?
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26 James E. Zull, The Art of Changing the Brain: Enriching the Practice of Teaching by
Exploring the Biology of Learning (Sterling, VA: Stylus Publishing, 2002)

27 Giacomo Rizzolatti & Laila Craighero, "The Mirror-Neuron System," Annual Review of
Neuroscience 27 (2004): 169—192-

28 Jeanne Ellis Ormrod, Human Learning, 7th ed. (Boston: Pearson, 2016)

2 Joseph LeDoux, The Emotional Brain: The Mysterious Underpinnings of Emotional Life
(New York: Simon & Schuster, 1996)
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“The propensity to make strong emotional bonds to particular individuals is a basic component
of human nature.”°
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"Children’s relationships with teachers are central to their emotional and academic

development. Secure teacher-student relationships foster motivation, engagement, and deeper
learning." *°
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36 Mary D. S. Ainsworth and John Bowlby, "An Ethological Approach to Personality
Development," American Psychologist 46, no. 4 (1991): 333-341.

37 M. H. Immordino-Yang & A. Damasio, "We Feel, Therefore We Learn: The Relevance of
Affective and Social Neuroscience to Education," Mind, Brain, and Education 1, no. 1
(2007): 3—10-

38 Mary Helen Immordino-Yang and Antonio Damasio, “We Feel, Therefore We Learn: The
Relevance of Affective and Social Neuroscience to Education,” Mind, Brain, and Education
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39 Robert C. Pianta, Bridget K. Hamre, and Michelle W. Stuhlman, “Relationships between
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Relevance of Affective and Social Neuroscience to Education,” Mind, Brain, and Education
1, no. 1 (2007): 3—10.

! Joseph E. LeDoux, The Emotional Brain: The Mysterious Underpinnings of Emotional Life
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Educational Implications of Affective Neuroscience (New York: W. W. Norton & Company,
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“Learning is a social process that occurs through participation in communities of practice.>>”
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"Learning is socially and emotionally rooted. The quality of relationships with teachers and
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"The brain is a social organ. Its growth and function are profoundly influenced by social

interactions.>>"
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"Trust and social connection are essential for optimal brain functioning in educational
contexts.>®"
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"All learning is social; it takes place in a context of social interaction and shared meaning-
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